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Course Catalog Attributes

Course Attributes for Scheduling

Doc Nbr: 91762219 Status: ENROUTE

Initiator: clochmil Created: Jan 23, 2023

1. Requesting Campus BL-IU Bloomington
2. Matching Course No
3. School EDUC - School of Education
4. Subject EDUC - Education
5a. Course Number A-200

b. Has course number been reserved with,
ussscrct@indiana.edu, University

Student Services and Systems?

Yes

6. Credit Type Undergraduate
7. Is this a Purdue Course? No
8a. Course Title Leadership in Educational Organizations
b. Recommended Abbreviation Leadership in Ed Orgs

9. Academic Career UGRD - Undergraduate
10. Effective Term (anticipated) Fall 2023
11. Credit Hours Fixed 3.0
12. Contact Hours Fixed 35.0
13. Is S-F grading approval being requested? No
14. Is variable title approval being

requested?
No

15. Prerequisites/Corequisites (to be
enforced during registration)

None.

16. Course Description This course provides students with an introduction to the
forms, types, and purposes of leadership in educational
organizations. The course considers individual, group, and
distributed forms of leadership . Within this course, students
will identify the qualities of different leadership approaches
and their application in specific settings.

17. Equivalent Courses
18a. Repeatable for Credit? No
19a. Type of Instructional Experience (Select

primary component)
Lecture

b. Additional component(s) that apply Seminar
Activity
Quiz
Readings
Discussion

20. Instruction Mode (select all that apply) Face-To-Face
Hybrid-Distance Video & Online
Online All

21. Instructor Name Chad Lochmiller
22. Estimated Enrollment 18
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Additional Course Information

Essential Syllabus Information

23. Estimated Enrollment Percent Expected
to be Graduate Students

0

24. Frequency of Schedule Every Other Year
25. Course Typically Offered Fall and Spring Terms
26. Will this course be required for majors? Yes

27. Justification for New Course The School of Education is proposing a new UG Major in
Education Studies with a specialization in Law, Management,
and Policy. This course provides an introduction to leadership
in educational settings that aligns with the specialization.

28a. Does this course overlap with existing
courses?

No

29. Are the necessary reading materials
currently available in the appropriate

library?

Yes

30. Do you anticipate this course will require
a special fee?  (Information Only)

No

ESI 1. Course Content The course focuses on differing conceptions of leadership in
educational settings. This will include an examination of
leadership roles, practices, and contextual influences that
predict the success or failure of leadership engagement in
learning activities. The course emphasizes the practical and
theoretical ways that leaders come to influence the learning
and teaching process as well as the influence that policy,
organizational structure, and culture has on a leader's
engagement in the process. Concepts include differences
between leadership and management; dissection of differing
conceptions of leadership (e.g., singular/individual,
collaborative/group, collective/team) as well as the common
models of leadership (e.g., Professional Learning
Communities, Networked Improvement Communities, etc.).
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ESI 2. Representative Bibliography or
Resources
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Bass, B. M., & Riggio, R. E. (2006). Transformational
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Goleman, D., Boyatzis, R. E., & McKee, A. (2002). Primal
leadership: Unleashing the power of emotional intelligence.
Harvard Business Press.
Gronn, P. C. (1983). Talk as the work: The accomplishment of
school administration. Administrative Science Quarterly, 1-21.
Gronn, P. (2002). Distributed leadership as a unit of analysis.
The leadership quarterly, 13(4), 423-451.
Gronn, P. (2008). The future of distributed leadership. Journal
of educational administration.
Jackson, B., & Parry, K. (2011). A very short, fairly interesting
and reasonably cheap book about studying leadership. Sage
Publications.
Jimerson, J. B., & McGhee, M. W. (2013). Leading inquiry in
schools: Examining mental models of data-informed practice.
Current Issues in Education, 16(1).
Kegan, R. (2018). What "form" transforms?: A constructive-
developmental approach to
transformative learning. In Contemporary theories of learning
(pp. 29-45). Routledge.
Kegan, R., Lahey, L., Fleming, A., & Miller, M. (2014). Making
business personal. Harvard Business Review, April: 44-52.
Khalifa, M. (2020). Culturally responsive school leadership.
Harvard Education Press.
Knowles, M. S., Holton III, E. F., & Swanson, R. A. (2014). The
adult learner: The definitive
classic in adult education and human resource development
(8th ed.). Routledge.
Jogulu, U. D. (2010). Culturally¿linked leadership styles.
Leadership & Organization Development Journal
Leithwood, K., & Seashore-Louis, K. (2011). Linking leadership
to student learning. John Wiley & Sons.
Lieberman, A., & Miller, L. (2011). Teacher leadership. John
Wiley & Sons.
Muijs, D., & Harris, A. (2003). Teacher leadership-Improvement
through empowerment? An overview of the literature.
Educational management & administration, 31(4), 437-448.
Murphy, J. (1988). Methodological, measurement, and
conceptual problems in the study of instructional leadership.
Educational evaluation and policy analysis, 10(2), 117-139.
Murphy, J. (2002). Reculturing the profession of educational
leadership: New blueprints. Educational administration
quarterly, 38(2), 176-191.
Northouse, P. G. (2020.) Leadership: Theory and Practice (7th
ed.). Sage Publications.
Park, V. (2018). Leading data conversation moves: Toward
data-informed leadership for equity and learning. Educational
Administration Quarterly, 54(4), 617-647.
Shields, C. M. (2017). Transformative leadership in education:
Equitable and socially just change in an uncertain and
complex world. Routledge.
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ESI 3. Teaching and Learning Methods This course serves undergraduate students using either a
face-to-face or asynchronous online format. Students will
participate in weekly class sessions via the Canvas Learning
Management System. The instructor will use a combination of
lectures, PowerPoint presentations, videos, student-led
discussion activities, and graded assignments to facilitate the
student's learning.

ESI 4. Learning Outcome/Objectives Students who complete this course will:
¿Understand and be able to differentiate leaders from
leadership in educational settings
¿Understand the differences between leadership of
educational settings versus management
¿Explore different leadership roles in educational settings,
such as administrators, teachers, parents, and community
advocates
¿Examine the purposes of leadership (e.g., setting a
vision/mission, identifying improvement or growth goals,
deploying programs or resources, etc.)
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For University Student Services and Systems Use Only

ESI 5. Learning Assessment Students in this course will be required to complete the
following assignments.
1.Attendance and Participation. Students who attend class
regularly and actively participate in discussions will earn 10
points. Attendance will be taken at each in-person session.
Students who miss one session will earn full points, students
who miss 2 sessions will earn 9 points, students who miss 3
sessions will earn 8 points.

2.Reading Quizzes. Students will complete two 15 point
quizzes focused on concepts presented in assigned readings.
The quizzes will correspond with concepts presented in weeks
2-4, 5-7, 8-10, and 11-13. Each quiz will be administered using
the Canvas Learning Management System.

3.Discussion Forums. Students will complete three two-week
discussion forums focused on key concepts and topics. The
forums will invite the student to debate the strengths,
weaknesses, similarities, and differences between the ideas as
well as to describe the practical implications that these
concepts might have for decision-making in schools. Each
discussion forum will be worth 10 points and assessed by
rubric focused on effective writing and communication.

4.Leadership Platform Paper. Students will prepare a five-page
reflective essay describing their leadership values and
experiences and relating them to their own leadership
platform. This paper reflects the fact that leadership is
fundamentally a reflection of one's belief and values
structures. How we lead, who we are as leaders, and what we
focus on all contribute to the ways in which people experience
our leadership practice. The paper will be worth 20 points and
assessed by rubric focused on effective writing and
communication.

5.Leadership Profile Paper. Students will identify a leader in a
formal leadership role and conduct a profile of them. This
profile should chronicle the reason(s) that the individual
entered leadership, their core values or beliefs, as well as their
thinking about effective leadership practice. In their profile,
they should describe a leadership approach or model that
describes how the individual leads. The completed profile will
be 10-12 pages and will be worth 20 points. The completed
assignment will be assessed by rubric focused on effective
writing and communication.

6.In-Class Presentation.  Students will present their final
profile in class. The presentation is intended to prompt
discussion about the leader's leadership philosophy and
approach as well as their conception of the role. The
presentation will be worth 15 points. The completed
presentation will be assessed by rubric focused on effective
writing and communication.

USSS 1. Course ID
USSS 2. Remonstrance List
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A200: Leadership in Educational Organizations 
Proposed Course Syllabus 

 

Instructor 
 

Dr. Chad Lochmiller 
Associate Professor, Educational Leadership & Policy Studies 

Indiana University, School of Education 
W.W. Wright Education Building, EDUC 4202 

201 N. Rose Avenue, Bloomington, Indiana 47405 
Phone: (812) 856-0895 

Please use Canvas for all course-related emails. 
 

I typically check and respond to course email one time per day, Monday through Friday, 8AM to 5PM.  
Students should expect to receive a response from me in approximately 24 hours.  

 
 

Course Description 

This course provides students with an introduction to the forms, types, and purposes of leadership in 
educational organizations. The course considers individual, group, and distributed forms of leadership 
that are common in organizations with a learning focus. Within this course, students will identify the 
qualities of different leadership approaches and their application in specific educational settings.  

Learning Outcomes 

Students who complete this course will: 

• Understand and be able to differentiate leaders from leadership in educational settings 
• Understand the differences between leadership of educational settings versus management 
• Explore different leadership roles in educational settings, such as administrators, teachers, 

parents, and community advocates 
• Examine the purposes of leadership (e.g., setting a vision/mission, identifying improvement or 

growth goals, deploying programs or resources, etc.) 
•  

COURSE FORMAT 
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This course serves undergraduate students using either a face-to-face or asynchronous online format. 
Students will participate in weekly class sessions via the Canvas Learning Management System. The 
instructor will use a combination of lectures, PowerPoint presentations, videos, student-led discussion 
activities, and graded assignments to facilitate the student’s learning. 

 

Required Course Textbooks 

In addition to readings posted on the Canvas Learning Management System as Adobe PDF files, students 
will also be required to purchase the following textbooks through an online retailer or IU eTexts: 

Grogan, M. (2013). The Jossey Bass Reader on Educational Leadership, (3rd ed.). Jossey-Bass.  

Northouse, P. G. (2020). Introduction to leadership: Concepts and practice, (5th ed.). SAGE.  

Shields, C. M. (2018). Transformative leadership in education: Equitable and socially just change in an 
uncertain and complex world, (2nd ed.). Routledge.  

Course Assignments 

Students in this course will be required to complete the following assignments. 

1. Attendance and Participation. Students who attend class regularly and actively participate in 
discussions will earn 10 points. Attendance will be taken at each in-person session. Students who 
miss one session will earn full points, students who miss 2 sessions will earn 9 points, students 
who miss 3 sessions will earn 8 points.  
 

2. Reading Quizzes. Students will complete two 15 point quizzes focused on concepts presented in 
assigned readings. The quizzes will correspond with concepts presented in weeks 2-4, 5-7, 8-10, 
and 11-13. Each quiz will be administered using the Canvas Learning Management System. 
 

3. Discussion Forums. Students will complete three two-week discussion forums focused on key 
concepts and topics. The forums will invite the student to debate the strengths, weaknesses, 
similarities, and differences between the ideas as well as to describe the practical implications 
that these concepts might have for decision-making in schools. Each discussion forum will be 
worth 10 points and assessed by rubric focused on effective writing and communication.  
 

4. Leadership Platform Paper. Students will prepare a five-page reflective essay describing their 
leadership values and experiences and relating them to their own leadership platform. This paper 
reflects the fact that leadership is fundamentally a reflection of one’s belief and values structures. 
How we lead, who we are as leaders, and what we focus on all contribute to the ways in which 
people experience our leadership practice. The paper will be worth 20 points and assessed by 
rubric focused on effective writing and communication. 
 

5. Leadership Profile Paper. Students will identify a leader in a formal leadership role and conduct 
a profile of them. This profile should chronicle the reason(s) that the individual entered 
leadership, their core values or beliefs, as well as their thinking about effective leadership 
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practice. In their profile, they should describe a leadership approach or model that describes how 
the individual leads. The completed profile will be 10-12 pages and will be worth 20 points. The 
completed assignment will be assessed by rubric focused on effective writing and communication.  

 
6. In-Class Presentation.  Students will present their final profile in class. The presentation is 

intended to prompt discussion about the leader’s leadership philosophy and approach as well as 
their conception of the role. The presentation will be worth 15 points. The completed 
presentation will be assessed by rubric focused on effective writing and communication. 
 

GRADING PROCEDURE 

The instructor bases the final course grade on the percentage of points earned. A student who earns more 
than 94 percent of points will receive an A for the course. Students who earn below that will receive a 
grade based on the following ranges:  

 

A 94+ points 
A- 91 to 93 points 
B+ 87 to 90 points 
B 83 to 86 points 
B- 80 to 82 points 
C+ 77 to 79 points 
C 73 to 76 points 
C- 70 to 72 points 
D+ 67 to 69 points 
F 60 or fewer points 

 

OTHER INFORMATION 

Academic Misconduct  

Plagiarism and cheating undermine the academic environment. Students who succeed in cheating 
undermine their own education and the self-esteem that comes with true mastery. The regulations 
governing student academic conduct and the procedures that must be used in handling violations of those 
regulations are covered in the Code of Student Rights, Responsibilities, and Conduct. (Part II.A. defines 
academic misconduct, and Part IV.B. explains the procedures for handling cases of academic misconduct; 
these two sections are reprinted each semester in the Schedule of Classes, under the heading “Academic 
Misconduct Policy.”  

(from: http://www.indiana.edu/~college/ado/policies.shtml) 

 

Students Needing Accommodations for Disabilities 
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Every attempt will be made to accommodate qualified students with disabilities (e.g. mental health, 
learning, chronic health, physical, hearing, vision neurological, etc.) You must have established your 
eligibility for support services through the appropriate office that services students with disabilities. Note 
that services are confidential, may take time to put into place and are not retroactive; Captions and 
alternate media for print materials may take three or more weeks to get produced. Please contact 
Disability Services for Students at http://disabilityservices.indiana.edu or 812-855-7578 as soon as 
possible if accommodations are needed. The office is located on the third floor, west tower, of the Wells 
Library, Room W302. Walk-ins are welcome 8 AM to 5 PM, Monday through Friday.  You can also locate 
a variety of campus resources for students and visitors that need assistance 
at:  http://www.iu.edu/~ada/index.shtml   

First Amendment Freedoms 

It is the policy in this class to respect not only the right to religious expression, but also freedom of speech. 
You will not be penalized if your religious beliefs require you to submit an assignment late, or express a 
particular view. Be sure, however, that you notify the instructor of these circumstances should they arise. 
In addition, you will not be graded based on your expressed political views, if you support your position 
with evidence, comply with evaluation criteria, and your comments do not express contempt for others 
in the classroom community (which would violate other university policies). 

Incompletes 

Incompletes are strongly discouraged. A grade of “I” (Incomplete) may be given only when the work of 
the course is substantially completed; the student's work is of passing quality; and when the instructor 
receives documentation of extreme circumstances that makes it impossible to complete the course. When 
an “I” is assigned, a record must be maintained in the office of the department in which the grade was 
given. The record will include a statement of the reason for recording the “I”, an adequate guide for its 
removal, and a suggested final grade in case the instructor should leave campus for an extended time. 
The time allowed for the removal of an “I” may not exceed one calendar year from the date of its 
recording, although the dean of the student's college or school may authorize adjustment of this period 
in exceptional circumstances. To complete a course in which a student received a grade of “I”, the student 
should consult with the instructor. The student should not reenroll in the course.  

By assigning an “I”, an instructor implicitly authorizes and requires the “I” to be changed to an F at the 
end of one calendar year if that instructor does not act to remove the “I”. The registrar will automatically 
change the “I” to an “F” at the end of this time period. Both the student and the instructor in whose course 
the student received the “I” will be notified of this change of grade.  

(from: http://www.indiana.edu/~college/ado/policies.shtml) 

 

Plagiarism 

According to Indiana University’s policies, academic honesty requires that any ideas or materials 
taken from another source for either written or oral use must be fully acknowledged. Offering 
the work of someone else as one’s own is plagiarism. The language or ideas thus taken from 
another may range from isolated formulas, sentences, or paragraphs to entire articles copied 
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from books, periodicals, speeches, or the writings of other students. The offering of materials 
assembled or collected by others in the form of projects or collections without acknowledgment 
also is considered plagiarism. Any student who fails to give credit for ideas or materials taken 
from another source is guilty of plagiarism. 

(from: https://policies.iu.edu/policies/aca-72-cheating-plagiarism/index.html) 
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Proposed Course Timeline and Activities 
 

Week  Guiding Questions Topics Assignment Due 
1 Course Introduction • Course 

expectations 
• Assignments 
• Student 

introductions 

 

2 What is leadership?  • Conceptions of 
individual, team, 
and shared 
leadership 

 

3 How leadership and 
management are different?  

• Exploring the 
characteristics 
and qualities of 
leadership in 
education 

 

4 Who leads educational 
organizations and why? 

• Exploring role 
theory and its 
application to 
educational 
organizations 

 

5 What are the common 
challenges facing educational 
leaders?  

• Equity among 
students and 
communities 

• Policy and 
funding 

• Quality 
educational 
practice 

• Curricular 
integrity 

 

 

6 What are individual models of 
leadership?  

• Traits and the 
conceptions of 
leadership in 
schools 

 

7 What are team-based or 
collaborative models of 
leadership? 

• Distributed 
leadership 
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8 What is transformational 
leadership? 

• Leadership that 
is 
transformational, 
vision-focused, 
and mission-
driven 

 

9 What is educational 
transformation and what roles 
do leaders play?  

• Leadership in 
schools and 
districts 

• Equity as a focus 
of leadership 
action 

 

10 What is the role of emotional 
intelligence in leadership?  

• Definitions of 
emotional 
intelligence 

• Importance of 
psychological 
safety and trust 

 

11 What influences leadership in 
educational organizations? 

• Overview of the 
frames of 
leadership 

 

12 Understanding the structural 
and human resource elements 
of leadership 

• Case based 
application and 
discussion of two 
frames 

 

13 Understanding the symbolic and 
political elements of leadership 

• Case based 
application and 
discussion of two 
frames 

 

14 How do we achieve educational 
change? 

• Book discussion 
of Fullan’s text 

 

15 In-class presentations •   
16 Finals Week  Final paper due 
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ILLUSTRATIVE COURSE BIBLIOGRAPHY 

Anderson, S., Leithwood, K., & Strauss, T. (2010). Leading data use in schools: Organizational 
conditions and practices at the school and district levels. Leadership and Policy in Schools, 
9(3), 292-327. 

Bass, B. M., & Riggio, R. E. (2006). Transformational leadership. Psychology press. 

Bolman, L. G., & Deal, T. E. (2017.) Reframing organizations: Artistry, choice, and leadership (6th 
ed.). Jossey-Bass.   

Bradberry, T., & Greaves, J. (2009). Emotional intelligence 2.0. TalentSmart.   

Drago-Severson, E. (2007). Helping teachers learn: Principals as professional development 
leaders. Teachers College Record, 109(1), 70-125.    

Drago-Severson, E. (2009). Leading adult learning: Supporting adult development in our schools. 
Corwin/Sage Press.  

Drake, T. A. (2022). Principals Using Data: An Integrative Review. Leadership and Policy in Schools, 
1-16. 

Druskat, V. U., & Wolff, S. B. (2001). Building the emotional intelligence of groups. Harvard 
Business Review, 79(3), 80-91.  

Goleman, D. (1998). What makes a leader? Harvard Business Review, 76(6), 93–102.   

Goleman, D., Boyatzis, R. E., & McKee, A. (2002). Primal leadership: Unleashing the power of 
emotional intelligence. Harvard Business Press.  

Gronn, P. C. (1983). Talk as the work: The accomplishment of school administration. 
Administrative Science Quarterly, 1-21. 

Gronn, P. (2002). Distributed leadership as a unit of analysis. The leadership quarterly, 13(4), 423-
451. 

Gronn, P. (2008). The future of distributed leadership. Journal of educational administration. 

Jackson, B., & Parry, K. (2011). A very short, fairly interesting and reasonably cheap book about 
studying leadership. Sage Publications.    

Jimerson, J. B., & McGhee, M. W. (2013). Leading inquiry in schools: Examining mental models of 
data-informed practice. Current Issues in Education, 16(1). 

Kegan, R. (2018). What “form” transforms?: A constructive-developmental approach to  
transformative learning. In Contemporary theories of learning (pp. 29-45). Routledge.  

Kegan, R., Lahey, L., Fleming, A., & Miller, M. (2014). Making business personal. Harvard Business 
Review, April: 44-52.  
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Khalifa, M. (2020). Culturally responsive school leadership. Harvard Education Press.  

Knowles, M. S., Holton III, E. F., & Swanson, R. A. (2014). The adult learner: The definitive  
classic in adult education and human resource development (8th ed.). Routledge.  

Jogulu, U. D. (2010). Culturally-linked leadership styles. Leadership & Organization Development 
Journal 

Leithwood, K., & Seashore-Louis, K. (2011). Linking leadership to student learning. John Wiley & 
Sons. 

Lieberman, A., & Miller, L. (2011). Teacher leadership. John Wiley & Sons. 

Muijs, D., & Harris, A. (2003). Teacher leadership—Improvement through empowerment? An 
overview of the literature. Educational management & administration, 31(4), 437-448. 

Murphy, J. (1988). Methodological, measurement, and conceptual problems in the study of 
instructional leadership. Educational evaluation and policy analysis, 10(2), 117-139. 

Murphy, J. (2002). Reculturing the profession of educational leadership: New blueprints. 
Educational administration quarterly, 38(2), 176-191. 

Northouse, P. G. (2020.) Leadership: Theory and Practice (7th ed.). Sage Publications.   

Park, V. (2018). Leading data conversation moves: Toward data-informed leadership for equity 
and learning. Educational Administration Quarterly, 54(4), 617-647. 

Shields, C. M. (2017). Transformative leadership in education: Equitable and socially just change 
in an uncertain and complex world. Routledge. 
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New Course  BL EDUC-A 329
Course Request Key Fields

Course Catalog Attributes

Course Attributes for Scheduling

Doc Nbr: 91762332 Status: ENROUTE

Initiator: clochmil Created: Jan 23, 2023

1. Requesting Campus BL-IU Bloomington
2. Matching Course No
3. School EDUC - School of Education
4. Subject EDUC - Education
5a. Course Number A-329

b. Has course number been reserved with,
ussscrct@indiana.edu, University

Student Services and Systems?

Yes

6. Credit Type Undergraduate
7. Is this a Purdue Course? No
8a. Course Title Data-Informed Decision-Making in Education
b. Recommended Abbreviation Data-Informed Decision-Making

9. Academic Career UGRD - Undergraduate
10. Effective Term (anticipated) Spring 2024
11. Credit Hours Fixed 3.0
12. Contact Hours Fixed 35.0
13. Is S-F grading approval being requested? No
14. Is variable title approval being

requested?
No

15. Prerequisites/Corequisites (to be
enforced during registration)

None

16. Course Description This course provides students with an introduction to the
sources and types of data in educational organizations and
how this information can be used for decision-making related
to learning, teaching, and leadership.

17. Equivalent Courses
18a. Repeatable for Credit? No
19a. Type of Instructional Experience (Select

primary component)
Lecture

b. Additional component(s) that apply Seminar
Quiz
Readings
Discussion

20. Instruction Mode (select all that apply) Face-To-Face
Hybrid
Online All

21. Instructor Name Chad Lochmiller
22. Estimated Enrollment 18
23. Estimated Enrollment Percent Expected

to be Graduate Students
0
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Additional Course Information

Essential Syllabus Information

24. Frequency of Schedule Every Other Year
25. Course Typically Offered Fall and Spring Terms
26. Will this course be required for majors? Yes

27. Justification for New Course The School of Education is proposing a new UG Major in
Education Studies. This course serves students who are
specializing in Law, Policy, and Management.

28a. Does this course overlap with existing
courses?

No

29. Are the necessary reading materials
currently available in the appropriate

library?

Yes

30. Do you anticipate this course will require
a special fee?  (Information Only)

No

ESI 1. Course Content This course provides students with an introduction to the
sources and types of data in educational organizations and
how this information can be used for decision-making related
to learning, teaching, and leadership. The course covers
topics such as educational accountability and improvement,
information systems, data analytics, and practice-based
improvement strategies commonly used in schools and
districts.
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ESI 2. Representative Bibliography or
Resources
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0013189X221138837
Drake, T. A. (2022). Principals Using Data: An Integrative
Review. Leadership and Policy in Schools, 1-16.
Ehren, M. C., & Swanborn, M. S. (2012). Strategic data use of
schools in accountability systems. School effectiveness and
school improvement, 23(2), 257-280
Fernandes, V. (2021). Making sense of data-informed decision
making in educational contexts. In Handbook of research on
modern educational technologies, applications, and
management (pp. 545-563). IGI Global.
Fisk, S. (2020). Leading data-informed change in schools.
Solution Tree.
Gummer, E. (2021). Complexity and then some: Theories of
action and theories of learning in data-informed decision
making. Studies in Educational Evaluation, 69, 100960.
Hoppey, D., Black, W. R., & Mickelson, A. M. (2018). The
evolution of inclusive practice in two elementary schools:
Reforming teacher purpose, instructional capacity, and data-
informed practice. International Journal of Educational
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ESI 3. Teaching and Learning Methods This course serves undergraduate students using either a
face-to-face or asynchronous online format. Students will
participate in weekly class sessions via the Canvas Learning
Management System. The instructor will use a combination of
lectures, PowerPoint presentations, videos, student-led
discussion activities, and graded assignments to facilitate the
student's learning.

ESI 4. Learning Outcome/Objectives Students who complete this course will:
¿Understand how educational accountability shapes data
collection and use
¿Explore the role of data in educational improvement activities
and decision-making
¿Examine the types and sources of bias in educational data,
including how it reinforces existing perceptions of students
and communities
¿Develop skills related to the collection and analysis of
different types of data, including those related to
assessments, evaluations, surveys, and retrieval from
information systems
¿ Explore different 'images of possibility' through cases of
effective data use
¿Acquire knowledge of common data tools and resources
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ESI 5. Learning Assessment 1.Attendance and Participation. Students who attend class
regularly and actively participate in discussions will earn 10
points. Attendance will be taken at each in-person session.
Students who miss one session will earn full points, students
who miss 2 sessions will earn 9 points, students who miss 3
sessions will earn 8 points.

2.Reading Quizzes. Students will complete four 15 point
quizzes focused on concepts presented in assigned readings.
The quizzes will correspond with concepts presented in weeks
2-4, 5-7, 8-10, and 11-13. Each quiz will be administered using
the Canvas Learning Management System.

3.Discussion Forums. Students will complete three two-week
discussion forums focused on key concepts and topics. The
forums will invite the student to debate the strengths,
weaknesses, similarities, and differences between the ideas as
well as to describe the practical implications that these
concepts might have for decision-making in schools. Each
discussion forum will be worth 10 points and assessed by
rubric focused on effective writing and communication.

4.Data Dashboard & In-Class Presentation. Students will
develop a simple data dashboard using publicly available
sources of data and no new fewer than three performance
measures. The dashboard will be developed using Google
Studio or a similar application. The dashboard will model how
to visualize data in ways that contribute to more effective
decision-making and discussion of complex educational
issues. The completed dashboard will be worth 50 points and
will be assessed by rubric focused on effective data analysis
and representation.

5.Final Paper. Students will complete an analysis paper
focused on one educational organization's data use. The 10
page paper will address the ways in which the organization
uses data to present its purpose, challenges, or successes.
Students may use a classroom, school, district, institution of
higher education, non-profit, or government agency. The
completed final paper will be worth 50 points and will be
assessed by rubric focused on effective data use in
organizational settings.

USSS 1. Course ID
USSS 2. Remonstrance List
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A329: Data-Informed Decision-Making in Education 
Proposed Course Syllabus 

 

Instructor 
 

Dr. Chad Lochmiller 
Associate Professor, Educational Leadership & Policy Studies 

Indiana University, School of Education 
W.W. Wright Education Building, EDUC 4202 

201 N. Rose Avenue, Bloomington, Indiana 47405 
Phone: (812) 856-0895 

Please use Canvas for all course-related emails. 
 

I typically check and respond to course email one time per day, Monday through Friday, 8AM to 5PM.  
Students should expect to receive a response from me in approximately 24 hours.  

 
 

Course Description 

This course provides students with an introduction to the sources and types of data in educational 
organizations and how this information can be used for decision-making related to learning, teaching, and 
leadership. The course covers topics such as educational accountability and improvement, information 
systems, data analytics, and practice-based improvement strategies commonly used in schools and 
districts.  

Learning Outcomes 

Students who complete this course will: 

• Understand how educational accountability shapes data collection and use 
• Explore the role of data in educational improvement activities and decision-making 
• Examine the types and sources of bias in educational data, including how it reinforces existing 

perceptions of students and communities 
• Develop skills related to the collection and analysis of different types of data, including those 

related to assessments, evaluations, surveys, and retrieval from information systems 
•  Explore different ‘images of possibility’ through cases of effective data use 
• Acquire knowledge of common data tools and resources 
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COURSE FORMAT 

This course serves undergraduate students using either a face-to-face or asynchronous online format. 
Students will participate in weekly class sessions via the Canvas Learning Management System. The 
instructor will use a combination of lectures, PowerPoint presentations, videos, student-led discussion 
activities, and graded assignments to facilitate the student’s learning. 

 

Required Course Textbooks 

In addition to readings posted on the Canvas Learning Management System as Adobe PDF files, students 
will also be required to purchase the following textbooks through an online retailer or IU eTexts: 

Datnow, A., & Park, V. (2014). Data-driven leadership. Jossey Bass. 

Fisk, S. (2020). Leading data-informed change in schools. Solution Tree. 

Jones, M. (2022). More judgment than data: Data literacy and decision-making. Springer.  

Mandinach, E. B., & Jackson, S. S. (2012). Transforming teaching and learning through data-driven 
decision-making. Corwin Press.  

Sirotnik, K. A. (2008). Holding accountability accountable: What ought to matter in public education. 
Teachers College Press.  

Course Assignments 

Students in this course will be required to complete the following assignments. 

1. Attendance and Participation. Students who attend class regularly and actively participate in 
discussions will earn 10 points. Attendance will be taken at each in-person session. Students who 
miss one session will earn full points, students who miss 2 sessions will earn 9 points, students 
who miss 3 sessions will earn 8 points.  
 

2. Reading Quizzes. Students will complete four 15 point quizzes focused on concepts presented in 
assigned readings. The quizzes will correspond with concepts presented in weeks 2-4, 5-7, 8-10, 
and 11-13. Each quiz will be administered using the Canvas Learning Management System. 
 

3. Discussion Forums. Students will complete three two-week discussion forums focused on key 
concepts and topics. The forums will invite the student to debate the strengths, weaknesses, 
similarities, and differences between the ideas as well as to describe the practical implications 
that these concepts might have for decision-making in schools. Each discussion forum will be 
worth 10 points and assessed by rubric focused on effective writing and communication.  
 

4. Data Dashboard & In-Class Presentation. Students will develop a simple data dashboard using 
publicly available sources of data and no new fewer than three performance measures. The 
dashboard will be developed using Google Studio or a similar application. The dashboard will 
model how to visualize data in ways that contribute to more effective decision-making and 
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discussion of complex educational issues. The completed dashboard will be worth 50 points and 
will be assessed by rubric focused on effective data analysis and representation.  
 

5. Final Paper. Students will complete an analysis paper focused on one educational organization’s 
data use. The 10 page paper will address the ways in which the organization uses data to present 
its purpose, challenges, or successes. Students may use a classroom, school, district, institution of 
higher education, non-profit, or government agency. The completed final paper will be worth 50 
points and will be assessed by rubric focused on effective data use in organizational settings.  
 

GRADING PROCEDURE 

The instructor bases the final course grade on the percentage of points earned. A student who earns more 
than 94 percent of points will receive an A for the course. Students who earn below that will receive a 
grade based on the following ranges:  

 

A 94+ points 
A- 91 to 93 points 
B+ 87 to 90 points 
B 83 to 86 points 
B- 80 to 82 points 
C+ 77 to 79 points 
C 73 to 76 points 
C- 70 to 72 points 
D+ 67 to 69 points 
F 60 or fewer points 

 

OTHER INFORMATION 

Academic Misconduct  

Plagiarism and cheating undermine the academic environment. Students who succeed in cheating 
undermine their own education and the self-esteem that comes with true mastery. The regulations 
governing student academic conduct and the procedures that must be used in handling violations of those 
regulations are covered in the Code of Student Rights, Responsibilities, and Conduct. (Part II.A. defines 
academic misconduct, and Part IV.B. explains the procedures for handling cases of academic misconduct; 
these two sections are reprinted each semester in the Schedule of Classes, under the heading “Academic 
Misconduct Policy.”  

(from: http://www.indiana.edu/~college/ado/policies.shtml) 

 

Students Needing Accommodations for Disabilities 
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Every attempt will be made to accommodate qualified students with disabilities (e.g. mental health, 
learning, chronic health, physical, hearing, vision neurological, etc.) You must have established your 
eligibility for support services through the appropriate office that services students with disabilities. Note 
that services are confidential, may take time to put into place and are not retroactive; Captions and 
alternate media for print materials may take three or more weeks to get produced. Please contact 
Disability Services for Students at http://disabilityservices.indiana.edu or 812-855-7578 as soon as 
possible if accommodations are needed. The office is located on the third floor, west tower, of the Wells 
Library, Room W302. Walk-ins are welcome 8 AM to 5 PM, Monday through Friday.  You can also locate 
a variety of campus resources for students and visitors that need assistance 
at:  http://www.iu.edu/~ada/index.shtml   

First Amendment Freedoms 

It is the policy in this class to respect not only the right to religious expression, but also freedom of speech. 
You will not be penalized if your religious beliefs require you to submit an assignment late, or express a 
particular view. Be sure, however, that you notify the instructor of these circumstances should they arise. 
In addition, you will not be graded based on your expressed political views, if you support your position 
with evidence, comply with evaluation criteria, and your comments do not express contempt for others 
in the classroom community (which would violate other university policies). 

Incompletes 

Incompletes are strongly discouraged. A grade of “I” (Incomplete) may be given only when the work of 
the course is substantially completed; the student's work is of passing quality; and when the instructor 
receives documentation of extreme circumstances that makes it impossible to complete the course. When 
an “I” is assigned, a record must be maintained in the office of the department in which the grade was 
given. The record will include a statement of the reason for recording the “I”, an adequate guide for its 
removal, and a suggested final grade in case the instructor should leave campus for an extended time. 
The time allowed for the removal of an “I” may not exceed one calendar year from the date of its 
recording, although the dean of the student's college or school may authorize adjustment of this period 
in exceptional circumstances. To complete a course in which a student received a grade of “I”, the student 
should consult with the instructor. The student should not reenroll in the course.  

By assigning an “I”, an instructor implicitly authorizes and requires the “I” to be changed to an F at the 
end of one calendar year if that instructor does not act to remove the “I”. The registrar will automatically 
change the “I” to an “F” at the end of this time period. Both the student and the instructor in whose course 
the student received the “I” will be notified of this change of grade.  

(from: http://www.indiana.edu/~college/ado/policies.shtml) 

 

Plagiarism 

According to Indiana University’s policies, academic honesty requires that any ideas or materials 
taken from another source for either written or oral use must be fully acknowledged. Offering the 
work of someone else as one’s own is plagiarism. The language or ideas thus taken from another 
may range from isolated formulas, sentences, or paragraphs to entire articles copied from books, 
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periodicals, speeches, or the writings of other students. The offering of materials assembled or 
collected by others in the form of projects or collections without acknowledgment also is 
considered plagiarism. Any student who fails to give credit for ideas or materials taken from 
another source is guilty of plagiarism. 

(from: https://policies.iu.edu/policies/aca-72-cheating-plagiarism/index.html) 
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Proposed Course Timeline and Activities 
 

Week  Guiding Questions Topics Assignment Due 
1 Course Introduction • Course 

expectations 
• Assignments 
• Student 

introductions 

 

2 What is accountability and how 
does it influence decision-
making? 

• Educational 
accountability 

• Ethics of data-
informed 
decision-
making 

 

 

3 What are the most common 
sources and types of data? 

• Sources of 
data in 
educational 
organizations 

• Types of 
educational  

• data available 
• Uses of data in 

educational 
organizations 

 

Discussion Forum 1 

4 Is data ever unbiased?  • Sources and 
types of bias 
in educational 
data 

• Strategies to 
identify and 
address bias 

• Relationship 
between data 
and (in)equity 

Quiz 1 

5 What questions can be answered 
using data and which cannot? 

• Types of 
questions that 
data are often 
used to 
address 
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• The 
implications of 
misused data 
and/or 
questions 

6 How is data analyzed in 
educational organizations?  

• Contemporary 
analytic tools 
used in 
educational 
orgs 
(dashboards, 
warehouses, 
Excel, etc.) 

Discussion Forum 2 

7 What shapes our interpretations 
of data? 

• Mental 
models, 
assumptions, 
and theories 
of action 

Quiz 2 

8 How do we setup and engage in 
disciplined inquiry? 

• Plan-Do-
Study-Act 
Cycles 

 

9 How do we test changes in 
educational organizations? 

• Differences 
between 
measurement 
for 
accountability 
and 
measurement 
for 
improvement 

• Conceptions 
of growth in 
data-based 
decision-
making 

Discussion Forum 3 

10 What do we use to collect data 
that can be used for decision-
making? 

• Tools 
associated 
with data 
collection 

Quiz 3 

11 How can we better represent and 
present data for decisions?  

• Data 
dashboards: 
purposes, 
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uses, and 
models 

12 How do we develop explanations 
and theories of action from data? 

• Differences 
between 
theory of 
action versus 
theory in use 

• Understanding 
cause and 
effect in 
decision-
making 

Discussion Forum 4 

13 In-class work session on data-
dashboards 

• By end of class 
session, have 
dashboard 
framework 
setup 

Quiz 4 

14 In-class work session on data-
dashboards 

• By end of class 
session, have 
dashboard 
graphics setup 

Data Dashboard 

15 What did we learn about data and 
its uses in decision-making? 

• Student 
dashboard 
presentations 

In-Class Presentation 

16 Finals Week  Final paper due 
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